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Listening is an essential language learning skill. In cases of foreign languages learners listen to 
authentic in origin utterances and language input helps their language acquisition. This paper is based 
on teaching the listening skill to a group of adult learners who are taught English as a foreign language 
in a Centre of Lifelong Learning in Greece. In fact, most of the learners are Greek natives with only one 
mother languages whereas one is Albanian and one is Bulgarian. These two, apart from speaking their 
native tongues, also use Greek as a second language. An authentic in nature listening input was 
created for the learners. The learners’ interests were first taken into account and the listening input 
encouraged them to complete comprehension tasks as well as engage in writing for a simulated real life 
like communicative purpose at the end of the lesson. They listened for both gist and detail----soft 
focused and intensive listening. Finally, the learners engaged in functional writing tasks like the one of 
writing based on information retrieved from the listening excerpts. Though not accustomed to listening 
practice, most of the learners corresponded rather well to the tasks and practiced their listening skill in 
a foreign language. This practice may aid them in the future learning of foreign languages.  
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INTRODUCTION 
 
This assignment aims at researching effective listening 
teaching practice. Teaching listening is not an easy task 
since it is a ‘hidden skill’ and this makes it difficult both to 
practice and to evaluate.  Wishing to evaluate my current 
teaching situation as well as to try to introduce theory to 
practice, I have created an authentic-in-nature listening 
input which I have taught in my class of adult learners. 
Part I of this assignment describes the teaching situation 
as well as theoretical criteria of effective listening. In Part 
II these criteria have been put to practice in a listening 
lesson which is presented and evaluated.  
 
The Teaching Situation 
 
Learner Profile   
 
The teaching group consists of 19 students, averagely 

aged from 18 to 50 years old.  Seventeen are Greek, one 
is Albanian and one is Bulgarian. The sex ratio is 9 
women and 10 men. Most of them are unemployed while 
7 people work and one is a university student. The 
Greeks are monolingual while the Albanian and the 
Bulgarian students speak their mother tongues as well as 
Greek as a second language and have a limited English 
knowledge. The learners’ language level is elementary 
but it is not uniform. There are people with a fairly good 
knowledge of the language while there are still others 
who have no knowledge of English whatsoever. Despite 
the previous fact, most of them believe that their English 
knowledge is sufficient enough. This seems to be within 
the general framework of Greek L2 learners who believe 
their level to be higher than it usually is (Sifakis 
2012:325). Another important thing to mention is that this 
class has been functioning as a class only for a month. 
The learners have had no previous coexistence as a 
class and they cannot yet co-operate perfectly well as a  
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group. In addition, the class will be together only for 25 
hours because this is the duration of the teaching 
programme which resembles more a seminar on 
language than an EFL class. 

Concerning the various cognitive styles and learning 
strategies, like most adult learners, the learners like to 
feel that they have control of everything they are being 
taught. That means that they are quite analytic as to the 
use of language. They are Field Dependent (Madeline E 
Ehrman, Betty Lou Leaver, Rebecca L Oxford 2003: 
316). They view the whole situation and want to 
understand everything. 
 
 
The current situation: coursebook, curriculum  
 

So far the class has been using the book:Grivas, CN 
Practical English forAdults 1: English in everyday 
situations. Athens: Grivas CN. The curriculum’s main aim 
is to teach the functional and situational uses of the 
English language giving emphasis to grammar and 
vocabulary. Listening tasks (see Appendix I) include a 
variety of activities that focus mostly on teaching form. 
For example, in Unit 4 there is a listening task where 
learners listen to dialogues and fill in a restaurant order 
menu. Another task prompts learners to listen to a 
dialogue of two people talking about food and tick the 
picture of the meals they both like. The audioscripts (see 
Appendix I) are fully scripted and enacted by actors. They 
are fully controlled by the book writers. Learners are 
expected to listen for detail and use the language items 
listened to as a source for understanding the message. 
This engages learners in bottom up processing; this 
means retrieving meaning based solely on language 
(Richards, 1990: 50). In this way they are not really 
engaged in communication and it seems that listening is 
viewed as a subsidiary skill which is done for the sole 
purpose of language learning: ‘listening-to-learn’ (Sifakis, 
N, Georgountzou, A, Hill, M, 2004: 223).  
 
 
Effective Listening Criteria  
 

Provided that teachers want their listening practice to 
be effective, the listening inputs that they use need to 
follow a number of criteria. Input first needs to be relevant 
to the learners’ needs and interests. In this way it attracts 
their attention and creates motivation (Sifakis, N, 
Georgountzou, A, Hill, Moira 2004:198).  Another criterion 
is authenticity. This means that the closer the input is to 
real life communication, the more authentic it is. 
‘Authentic in origin’ listening inputs are listening excerpts 
taken from real life communication while ‘authentic in  

 
 
 
 
nature’ (or ‘simulated authentic’) listening inputs may be 
inputs resembling real life communication but created for 
pedagogical purposes. Input should also bear 
characteristics of genuineness such as hesitations, fillers, 
pauses; those are characteristics found in real life oral 
discourse and their presence in listening inputs makes 
what is heard more ‘real like’ to learners. The type of 
language employed by the input is also an important 
criterion. For example, many learners, especially young 
ones, are fascinated when listening to stories. For them, 
narratives are a preferred genre that catches their 
attention and increases motivation. Purpose of discourse 
is also important; this means what discourse aims at. 
Discourse could be either transactional or interactional 
(Richards 1990:57). Transactional talk aims at task 
completion while interactional discourse aims at 
encouraging communication among participants. It 
seems that both types of discourse are necessary to 
learners. Still, emphasis is mainly given to interaction 
since in ‘learning to listen’ learners can finally more easily 
‘listen to learn’ (Vandergrift 2004:3).  

Concerning listening tasks, literature mentions a 
number of criteria the most important of which being the 
role that listening has in the lesson (Sifakis, N, 
Georgountzou, A, Hill, Moira 2004:223). This means 
whether the lesson has listening as its main activity or as 
a subsidiary task. Used the first way, listening can 
promote the practice of a number of micro skills such as 
note taking, listening of key words, or listening for general 
meaning, inferring links and connections between events 
or making predictions   (Sifakis, N, Georgountzou, A, Hill, 
M 2011:170). Practising micro skills helps learners 
become better listeners. For example, when engaging in 
selective listening (Rost 2011:183), focusing on main 
ideas in an input, learners practice in locating meaning in 
discourse. Likewise, in interactive listening they again 
attempt to clarify meaning and thus become more active 
listeners. In becoming more active listeners, students 
begin to realize their personal way of finding information; 
they thus build or extend their metacognition. When 
someone realizes how their minds work in finding 
information while listening, they begin to become 
‘strategic’ users of the language in the sense that they 
understand in which ways they perceive language while 
listening and they can use the same mental strategies in 
similar future tasks.   
 
Lesson Practising the Listening Skill  
 
Having the above criteria in mind, I created an authentic-
in-nature listening input which I presented to a class of 
adult learners.  
 



 

 

 

 

 
 
 
 
Steps of the lesson  
 

In this lesson the teacher hands out tasksheets (see 
Appendix V) with the activities to be carried out in class.  
She tells learners that she knows five people who are 
unemployed and are looking for work. First she shows 
them pictures of professionals, each one of them 
corresponding to the profession of each of the 
unemployed people. The teacher elicits work vocabulary 
that learners already know. Then she tells them to look at 
Task 1 which is an activity aiming at introducing learners 
to the group of people. She reads a monologue to 
learners; the oral text genre is descriptive. While 
listening, learners complete Task 1, which is an activity 
that requires learners to listen for gist (soft focussed 
listening) since there is a list with the unemployed 
people’s names and learners have to fill in each of the 
people’s profession. The professions are the ones that 
had previously been elicited by the photographs. Each 
person’s name is written with a different colour so as to 
be distinguished from the others. After having listened to 
the audioscript once, the teacher informs learners that 
they have to listen to it again and complete Task 2 which 
is a grid (Burgess 1994:314).  

Task 3 involves a tree diagram (Burgess 1994:317). 
Learners work in groups and fill in the missing 
information. When they finish completing the information 
gaps, one person from each group talks about each 
profession. In Task 4 learners are presented with a real 
like situation where they are told that a person working at 
OAED (the Greek unemployment agency), Manos, has 
found some job advertisements which are appropriate for 
the unemployed people. Learners have to read the 
advertisements and write the name of the person each 
advertisement would be appropriate for next to it. Task 5 
introduces two language structures used to make 
suggestions “Why don’t you….?” and “How about…..?”. 
Learners read the mail and underline the expressions 
used to make suggestions.  Having those expressions in 
mind, they make their own sentences for each one of the 
remaining people making job suggestions to them. 
Learners work in groups for this activity and in the end 
one spokesperson from each group presents what the 
group proposes to each person and why. This activity can 
be a final revision and consolidation activity for what the 
learners have experienced in the lesson so far.  

Finally, the homework activity is writing an email to one 
of the unemployed people, like the one Manos wrote, 
proposing to them to make an application to a job 
advertisement suitable to them. The aim is for learners to 
practise the language structures learnt, use information 
from the tasksheet and practise writing for a simulated 
real life like communicative purpose. 
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Justification of listening input and task choices  
 

In creating the listening input, the first thing that was 
taken under consideration was the learners’ interests. 
Adults seem to be quite particular about what they like 
and what they do not and teachers easily lose their 
attention if they present them with a topic that they find 
uninteresting. ‘Unemployment’ as well as ‘Job Hunting’, 
which are the topics of the lesson,are motivating to these 
particular learners since the majority of them are without 
work. The content criterion was therefore much 
consolidated (Sifakis, N, Georgountzou, A, Hill, Moira 
2004:198). Another parameter that was taken into 
account was the heterogeneous nature of the class as 
well as their low language level. The listening input had to 
be simplified and delivered in a slow speech rhythm so 
that learners would understand. The input also includes 
elements of speech genuineness incorporated like 
repetitions, lapses, pauses, fillers, hesitations.  

The initial tasks aim at engaging learners in soft 
listening since they ask them to find some very general 
gist information about the people described. The learners 
engage in selective listening (Rost 2011:183), focussing 
on main ideas. The second task, in particular, is a grid 
whose missing information learners complete. This 
activity aims at creating a mind map about the people 
described as well as their individual characteristics 
(Burgess 1994: 312). Task 3 resembles Task 2; in fact, 
learners need to depend on information found for Task 2 
and write some specific information about the people 
described. They do this Task in groups and then one 
person from each group presents one profession in class. 
They exercise the micro skills of note making and 
detecting key words (Sifakis N, Georgountzou A, Hill M 
2004: 170-171). This activity seems traditional but the 
main objective behind it is for learners to exercise their 
long term memory. In doing a similar to the previous one 
exercise which entails hard focussed or intensive 
listening (Rost 2011:183), focussing on details, they more 
easily concentrate on facts that will aid them continue 
with the following activities. For example, Task 4 presents 
a number of job advertisements and learners need to 
match each proposed job to the suitable person. This is 
an easier task and is aimed at helping weaker learners 
participate as well. It is also a prelude to the following 
activity, Task 5, where learners read an email sent to one 
of the people. The addressor proposes that the person 
applies for two particular job positions found in the 
advertisements. Learners practice the reading skill here 
and they see in context expressions used for making 
suggestions too.  

In the following task they make similar suggestions 
themselves and then they are again given a grid to  
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complete. This time the grid includes information about 
the people without work, the advertisements suitable to 
them as well as the reason why this is so. This task 
seems repetitive and redundant but its objective is to 
reinforce learners’ mind maps concerning basic elements 
of the input: the people, their professions, their 
characteristics and to help them develop their 
metacognition concerning the way they can retrieve 
purposeful information from the listening input (Goh, C., 
Taib, Y 2006:222). They also practice making 
justifications.This information will help them once again in 
the following task that they need to do at home—write an 
email similar to the one read in class where they will 
propose one job advertisement to one unemployed 
person. Homework aims at exercising the writing skill as 
well as the use of grammatical structures learnt.  
 
Lesson Evaluation  
 

The listening lesson was taught to the class of adult 
learners at the LifeLong Learning Centre of 
AgioiAnargyroi-Kamatero. It went well. One of the 
reasons why this happened was probably because it is 
an easy lesson and its task demands are quite straight 
forward. The learners were engaged in interaction as well 
and they mostly used interactional rather than 
transactional language (Richards 1990:57). They seemed 
interested in the content of the input and participated in 
the activities as much as possible. There were cases 
where the learners did not understand the task 
instructions like in Task 6 where they first did not 
understand that they had to create their own sentences 
or in Task 7 where they did not understand that they had 
to include a justification of why they would propose each 
job advertisement to each person. 

It should be taken under consideration that some of 
these learners have had no previous English instruction. 
The use of English throughout the lesson seemed very 
exotic, difficult and stressful to them. Still, they 
participated probably because the topic was an 
interesting one or even because schematic 
representation of the Tasks made them feel that they 
were not difficult. After the completion of the lesson the 
learners commented that they did not understand 
everything and that the lesson seemed a bit difficult to 
them.  

 
 
 
 

 
 
 

 
 
 
 
CONCLUSION  
 

Listening is a quite complex skill. Its teaching inevitably 
involves the practice of both receptive and productive 
skills such as writing or speaking. A number of criteria 
need be taken into consideration by the teacher-
practitioner when designing and teaching a listening 
lesson. In the lesson presented I tried to take these 
criteria into consideration and created an authentic in 
nature listening input which was then applied in a 
listening lesson to a class of adult learners. The learners 
responded in class but still found this lesson difficult 
probably because they are new learners and they are not 
accustomed to learning in this way. Till the time when the 
lesson took place they had done very little listening 
practice by listening inputs found in a coursebook that 
aimed mostly at practicing functional language. It remains 
to be seen if they keep on responding to listening lessons 
of this type in a similar or better way.  
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Appendix I 
Coursebook Listening Tasks 
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Coursebook Audioscripts 
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Appendix II 
Lesson Plan  
 
Lesson Plan : Unemployment SOS: Any Jobs Available? 
 
Students 
Class of 19 ss,  
Elementary level, 
Age range 18-50 
 
Main Aim  
The practice of the listening skill as a goal in itself (‘learning to listen’) 
Objectives  
Present language used to make suggestions. Remember already known vocabulary and make justifications 
Difficulties anticipated  
The class is relatively new, the learners do not know each other very well and they have different language as well as 
general educative levels. This makes the class extremely heterogeneous and inhibits interaction.  
Possible Solutions: make task instructions more palpable to learners, simplify tasks so as to make learners feel that they 
within their ability 
Assumptions  
Ss already know the professions vocabulary presented as well as ways to justify their choices  
Timetable fit  
Ss have so far only been exposed to class discussions on the topic of unemployment or various professions as well as 
to discussions on how one can find work 
Teaching materials include the learners’tasksheets with the listening tasks as well as five photographs of professionals 
in work settings 
 

The stages of the lesson  
Pre-Listening  
Steps  Objectives Time- Interaction 
 
1. T introduces topic.  
T shows Ls 5 photographs of 
professionals and hands 
Tasksheets to Ls 
 
2. T reads a short text about 
each photograph 
 
3. Ls write the profession of 
each person next to their 
names  
 

 
Arouse Ls’ attention and 
introduce a topic of interest to 
them 
 
Soft focussed listening for 
general topic understanding 
 
Activating vocabulary 
knowledge 
 
 

 
1 min/ T -Ls -T 
 
 
 
2 mins/ T - Ls 
 
 
2 mins/Ls 
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While-Listening  
Steps  Objectives Time/ Ls Interaction 
Part A 
 
3. Ls listen to texts again and 
fill in a table/grid with missing 
information 
 
Part B 
 
4. Ls work in 5 Groups of 4 
people (one Group will have 
3), ask and answer questions 
about professionals following 
the cues given 
 
5. Each group presents one 
profession in class 

 
 
Practice the micro skill of 
note making,  
Pose questions,  
Give answers,  
Practice the writing skill 
 
Practice Speaking Skill and  
Make a short presentation to 
an audience. Reinforce long 
term memory about 
characteristics of professions 
and unemployed people so 
that Ls continue with the rest 
of the tasks which demand 
using detailed information  

 
 
5 mins/ Ls 
 
 
 
 
 
5 mins/ Ls - Ls 
 
 
 
 
5 mins/ Ls - Ls 
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Post-Listening  
Steps  Objectives Time/ Ls Interaction 
6. T tells Ls to go to page 3 
of Tasksheets where there 
are 6 job advertisements 
taken from newspapers. T 
informs Ls that Manos, a 
person working at OAED, 
has found them 
 
Ls read the advertisements 
and write next to each ad the 
name of the person they 
would propose it to 
 
7. T tells Ls to read an email 
from Manos to Mary 
Manos proposes two 
advertisements to her 
Ls read the email and 
underline the language that 
is used to make suggestions 
 
8. Ls work in Groups, they us 
notes from the 
advertisements and Task 4 
on page 3 of the Tasksheet 
and make suggestions. Next 
to each person’s name they 
write at least one sentence 
proposing an ad to him/her 
using the grammatical 
structures found in Manos’ 
email 
 
9. Each Group writes down 
the reasons why they chose 
each ad for each person and 
tells the class  
 

Practice Reading skill 
 
Read authentic in nature 
material and make the 
situation resemble a real life 
situation 
 
 
 
 
 
 
 
Introduce in context language 
used for making suggestions 
 
 
 
 
 
 
Practise making 
Suggestions,  
Use grammatical structures 
“Why don’t you + Infinitive”       
& 
“How about + Gerund…?”  
 
 
 
 
 
 
 
Practise Speaking skill 
Review choice justification 
using ‘because’ 
 

3 mins/ Ls 
 
 
 
 
 
 
 
 
 
 
 
 
2 mins/ T – Ls-T 
 
 
 
 
 
 
 
10 mins/ Ls - Ls 
 
 
 
 
 
 
 
 
 
 
 
10 mins/ Ls - Ls 

 
Homework 
Ls write an email to one of the unemployed people of their choice proposing a job advertisement to them (50-60 words). 
They use Manos’ mail as a model 
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Appendix III 
Ideational Framework for the new input (tree diagram and grid) 
Unemployed people  
 
 
 
Ann 
(doctor)        George 
   (waiter)                     John                Helen                 Mary 
                                                   (lorry driver)        (secretary)         (teacher) 
 
 

Ann George John Helen Mary 

35 30 40 28 33 

doctor waiter lorry driver secretary teacher 

studied 
medicine Athens 

served 
restaurant 
customers 

professional 
driver’s license 

speaks three 
languages 

university 
studies 

wants to cure 
people 

wants to work in 
a restaurant 

wants to travel wants to work in 
an office 

wants to work 
with children or 
adults 

 
 
 
Input Transcription 
[Part A] 
1. em+today+unemployment is a serious problem-er-+that touches almost  
2. everybody+you know it well+I-mm-have some friends who cannot+ 
3. findwork+Ifound+some+advertisements in the newspaper+and-er-will try to help  
4. them +first+let me present my friends 
 
[Part B] 
5. Ann+is+er+thirty+yearsold+thirtyfive+yearsold+she has studied+medicine in  
6. Athens+shewants+to cure people who are sick++ 
7. George is thirty+He has worked+in+er-+-restaurants+he has not studied+in+ 
8. university+but+er+he has spent +years+in serving restaurant clients++ 
9. John likes cars+and+and+all moving vehicles+he has a professional+driver’s+ 
10. licence+and has travelled+er+across Europe++he’s forty years old+and feels  
11. verysad+because+he’s unemployed++ 
12. Helen+is twenty eight+she loves working+er+in an office+she’s very 
13. organized+and+hardworking+she speaks three languages+er+English+ 
14. French+andGerman+and works well with computers too++ 
15. finally+ Mary loves children+she’s thirty three++that is why she studied  
16. in a university+er+er+wants to teach+schoolchildren+she also likes +mm+ 
17. adults+andwould+also like working+in a class with them too 
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Appendix IV 
Unemployment SOS: Any Jobs Available? 
TASKSHEET 
Task 1 
Can you write each person’s job next to his/her name? 
 
Helen                                                                                  
 
George 
 
John 
 
Ann 
 
Mary 
 
 
Task 2  
Listen to the texts again and fill in the table with each person’s characteristics 

Name Age Profession Qualifications Preferences 

 35    

George     

  lorry driver   

   speaks three 
languages 

 

    work with 
children 

 
Task 3  
Work in Groups. Ask your partner questions about the people and complete the notes. Then each Group will 
present one of the professions to the rest of the class 
HelenGeorge 
 
  
 
          Profession       What she likes                 Age               Where he has  worked 
 
 
…………………          …………………     …………….    ……………….…….. 
Ann   John 
 
  
 
          Studies           What she wants to do                 Travels               Feelings  
 
 
 …………………      …………………         ……………….           ………………… 
                                                     Mary 
  
 
                               Studies                  Place where she wants to work    
 
                   …………………..                               …..…………………                     
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Task 4  
Manos, a friend who works in OAED has found these job advertisements. Read them and write the name of the 
professional next to the advertisement that you think is suitable for him/her 

 
 

 
 
 
 

Happy Puppy 

Do you love children?  Do you want to work 

with young children aged 7-10 years?  

Apply for the position of School Teacher at 

‘Happy Puppy’ 

 

Send your CV to: info@happypuppy.gr 

 

Astra Trans  

Lorry driver needed for 

trans-European cargo.  

Applicants must have 

professional driver’s 

license Type 4 and at least 

two years experience 

For details 

call:+302105826735 

 

LifeLong Learning Institute 

Teachers willing to work with 

adults are needed for our 

Piraeus department.  

Please send a full 

qualifications’ file and a CV 

to the following address:           

12, Gounari St, 14234 

Piraeus  

BusinessMen United Ltd 

Assistant Secretary 

Required Qualifications: 

• Excellent computer 

knowledge 

• Excellent organizational 

skills 

• Knowledge of at least 2 

European languages 

• Experience will be an asset 

Send CV to: info@businessmen.com 

or Fax to: +302103726937  



 

 

 

 

Effrosyni K. Giannarou           77 
 
 
 

 
 
 
 
 
Task 5  
 
 
Manos wrote an email to Mary to propose two job advertisements to her. Read Manos’ email and underline the 
language he uses to propose the advertisement to  Mary 

Hello Mary,  
I am writing to inform you about two interesting job advertisements I found.  
The first is about a school called “Happy Puppy”. They need a teacher. Why don’t you apply for that position? You can 
send them your CV.  
The other advertisement is for teaching adults. How about applying for that position as well? You never know; they may 
choose you.  
See the details in the attachment.  
Kisses,  
Manos 

Task 6 
Work in Groups. Use your notes from Task 4 and the expressions underlined in Manos’ email and make sentences to 
propose jobs to each of the people below. Choose one job advertisement for each person 
 

Helen………………….……………. 
…………………………………….. 
…………………………………….. 

Mary…………………………………………. 
………………………………………………. 
………………………………………………. 
 

John………………….……………. 
…………………………………….. 
…………………………………….. 

George………………….……………. 
…………………………………….. 
…………………………………….. 

 
 

BananaMoon Bar 

Experienced Barman/ Waiter wanted 

Work days: from Tuesday to Sunday  

Telephone: 2103839400 

Paradise   Beach Resort 

We are looking for an experienced 

waiter for our restaurant in Mykonos.  

The candidate will work the night shift 

during summer tourist period: May-

October 2014.Good fees & Tips 

 

Contact MrGalatis 

Telephone number: 2343026938 

Fax: 2343026939 
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Task 7 
In the table write the Reasons why you proposed each advertisement to each person. One person from your Group will 
present the Reasons to class 

Name Job Proposed Why 
 

Helen   

Mary   

John    

George    

   

 
 
 
Homework 
Write an email to one of the unemployed people you want and propose a job advertisement to them (50-60 words) 
 
Appendix V 
 
Extra Material Used / Photographs  

 
www.google.gr/search?q=doctor+photographs&tbm 
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www.google.gr/search?q=lorry+driver+photos&tbm 
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www.google.gr/search?q=secretary+photos&tbm 
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www.google.gr/search?q=teacher+photos&tbm 
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www.google.gr/search?q=waiter+photos&tbm 

 


